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ABSTRACT ^ . 

This parent's manual, one in a series of nine staff 
development guides prepared by. the Philadelphia School, District, 
clarifies roles and responsibilities of various staff members and 
parents in providing programs to mfeet the career and vocational 
education needs of mildly to moderately handicapped students. 
Designed to be relevant to the specific needs of parents, the manual 
IS. organi:5.ed into three 'sections. The first section provides an 
averviei^ of vocational and career education of handicapped students 
from the parent's perspective* Topics covered include legislative 
implications, placement and evaluation, the Individualized Education 
Progr'am, career education, vocational education, competency-based 
instruction, and job placement and follow-up services. Parents* 
responsibilities, in terms of the; specific responsibilities grid, are 
discussed in the second sec^tion. The f'inal section contains a sijmraary 
of the parents' and family's role in the education of handicapped 
students. <KC) 
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FOREWORD 

The issues of clOili and human rights for the handicapped have had a major effect . 
on our society* Several pieces of federal leglslatlcfh, later adopted as state 
regulations, havft, been at the forefront of change In the dellver^y of ?pecl al educat Ion 
services. This legislation Includes The Education for AH Handicapped Children' Act 
(P.U 94-142), The Vocational R^abl I Itatlon Act, S^lon 504 (P.L. 93-U2), and The 
Amendments to the Vocational Education Act {P.'L. 94--5fe2)» ^ 

All of these mandates describe our society's commitment to quality programs for 
handicapped students. Including special attention to career and vocational development* 

* 

Each law also outlines an<^ requires adherence to the concept of "least restrictive 
envlronment»^-the notion that, to the maximum extent appropriate to their needs, 
handlcappefd students should be educated with their nonhand Icapped peers* A 
handicapped student should not be placed In a segregated or restrictive setting unless 
It cgn be showfi that the student cannot benefit from a less restrictive program, even 
with the use of supplementary aids ar\d services* * 

* ' " ■ ■ % • 

These manuals have been developed to clarify roles and responsibilities of -school 
staff and parents ^n providing programs to meet the career and vocational education 
needs of mildly to moderately handicapped students* !• believe that you will find the 
.materials extremely hejpful. I commend their use and application In the Interest of ' 
forwarding ouK commitment to the provision of outstanding educational opportunities for 
our exceptional students* 

fc ♦ 

Michael P* Marcase * > ' 

* Superintendent of Schools 
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PREFACE 



'schooroisirlcl°of°Ph??S^inhf""'^'°" Division of Special Education of .the 

foni:?nrc^^^::/?jiSi:n"g::;ii:i^;::e^?;o-;,Bi^^^^^^^^^^ - ^.e 

with the sMMs, J^owledge, and attitudes necessarV to qafn 
and ma ntain employment or to continue /Their education 
or training to the fullest extent possible t 

2. To make all career development and vocational programs 
access ble to all students without regard to sex or other . 
traditional occupational stereotypes 

3. To assure the accessibility of all career development and 
vocational programs to studertts with handicaps ^ 

4* To Increase school -related work site experiences and 
employment opportunities for Ip-school youth 

5. To assure that occupational training programs respond to 
the^presen; and projected employment needs of the community 
Faith In^^e exceptional student's capabilities Is critical in ;,w>foJin«'+h^ 

win L. Tlllery • * ilbart |. ri.cJ. 

Executive Director , Executive, Dfrector - 

Division Of Special Education Division of Career Education 
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The Alliance Career and Vocational Education Is a consortium of^ school 

V 

districts from acr^s the country and the Notional Center for Research (n Vocational 
Education at The CMo State University. The consortium was formed so that school 
districts and the National Center could work together on common priorities In career 
and vocational education. 

1 - 

lh\$ cooperative arrangement creates a "multiplier 

effect" whereby each school district, In addition 

to the outcomes and services for which It has 

contracted, also receives the products developed 

by other Alliance members. Thus, $chool^^j^6trlcts 

are able to develop and Implement comprehensive 

programs at far less expense than would be possible 




by working alone, ^he outcomes of the Alliance research and development efforts have 
enabled member districts to provide Increased flexibility In career and vocational * 
education programs *nat address the needs of all students. Alliance training programs 
and materials have ajso enabled members to expand from traditional forms of Instruction 
to the development and management of Individualized programs* 



The enactment of legislation and the subsequent development of regulations and 
guidelines affecting education for handicapped Individuals have a major Impact on 
vocational, education and» Its collaboration with special education. 

The School District of Philadelphia contracted with the National Center for 
Research In Vocational Education, the Alliance for Career and Vocational Education, for 
assistance with the development of a comprehensive staff development plan for special 
and pareer education for handicapped youth. This project resulted In the development 
of the PoHcy and Procedures Manual and eight role-specif Ic training manuals that 
comprise a comprehensive staff development^ package for collaboration between special 
and vocational education In the School District of Philadelphia. . 

The materials have an overall theme of "Career Planning and Vocational Programming 

for Handicapped Youth." The Policy and Procedures Manual Is designed to provide a 

conceptual and programmatic overview of the career planning and vocational programming 

processes for handicapped youth In the Phi ladelphia School District. The manual 

communicates Philadelphia's commitment to appropriate career planning and vocational 

programming for handicapped youth. The eight training manuals are designed to be 

^relevant to the specific needs for the following groups: 

o Administrators and Supervisors 

o Principals 

o Teachers 

o Support I ve Service Personnel 

'6 Psychologists 

o Student Evaluation Personnel 

o Counselors * 

o Parents .Q 
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Each manual contains an overview of the opportunities for each school staff or 
faculty member to assist handicapped youth In career planning and vocational education* 

in addition, the manual contains ro le*specl f Ic responsibilities. Including activities 

i 

and projected outcomes* ^ 

Policy and Procedures Manual 
Major emphasis Is placed on the functions of the Child Study Evaluation Team 
(CSET) and the development of the Individualized Education Program (lEP) as structures 
for conducting the assessment, evaluation, and fol low*through for vocational placement 
and supportive services* The manual also Includes Information on full service 
Imptemehtat Ion of vocational programming for handicapped youth and the procedures 
necessary for the monitoring and evaluation of programs* 

The Pol Icy and Procedures Manual further Identifies the definitions and legal 

Implications that provide the guidelines for programrnatlc structure and foCuses on the 

J 

process and procedures necessary to provide career planning and vocational tr^j^ammlng 
for handicapped youth* Also Included are a glossary, several appendices, and a 
comprehensive bibliography containing state-of-the-art reference materials* 

* The Policy and Procedures Manual and role-specie Ic manuals are to be presented as 

' . * 

a part of a comprehensive staff development plan designed to assist school staff In 

providing career planning and ^^ocatIonal programming of the highest quality*. 



Acknowledgement Is given to the following people from The School District of 
Philadelphia who served as members of a task force In the development of this manuaU 
Richard Glean, George W, Davis, and Rhe McLaughlin. Special acknowledgement* Is given 
to Georgia Zeleznick and Rhe McLaughlin, Division of Special Education, who facilitated 
the preparation of all the manuals [n this series. 

To the staff of the National Center for Research In Vocational Education, The Ohio 
State University, acknowledgement Is given as follows; - Carol J. Mlnugh; DIan Morse, 
principal writers; Linda Buck, Janle B. Connell, principal reseachers; Regenia Castle 
and Beverly Haynes, tecftnlcal assistance, and Janet KlpHnger and Brendd Sessley, 
ed I tors # 
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OVERVIEW FOR PARENTS 




« The Importance of parents In^the development of their handicapped children Into 
happy and productive members of society cannot be overemphasized* Family members 
working with school personnel can broaden fhe career and vocational u/iderstanding of 
handlcajyped children and Increase the J r potential to gain skill that will r^lt In 
employroen't* Parent participation and awareness of classroom actlvlt(^ will enable ^h 
parents to assist the children In building a bridge from home to .school ^nd Into the 
community. This manual *][^s^ been developed /to help parents understand the programs 

provided to Jiandlcapped students In grades seven through twel^ve In the School District 

. . \ • • ' ' 

of^ Phi ladel phia. In the area of career education and vocational training,* The manual 

should also promote parent participation In the planning ^nd delivery of such programs 

The Information will help parents understand how the school system pr<Jvldes vocational 

ski 1 1 training for gainful employment as a part of the broad area of career education. 

In addition fhe parents will have the opportunity to know their legal rights and, 

responsibilities and* "fhose of the ^chooU 

- Legislative Implications 

4^ For the first time In our nation's history, lawi^have t>een passed* that mandate 
every nandtcapped child's right to a free, public education Jn the least restrictive 
^ , environments Thus, educ^t^^ must ^^p^P^oP'l^l^lf ^o'" ®^ch child and must provide the 



child an opportunity to h^ye a purposefyj siixspessfut life. Perhaps more than any 
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other Instructional area, career education and speclf'lc vocational training activities 
have a direct and 3ynamlc Impact on these goals% 



A Look at the Laws 

% Public Law (P.U)' 94-142, The Education For All Handicapped Children Act 

of 1975 states that public agencies will ensure equaj access and availability 
to vocational education tor handicapped students. Vocational education Is to 
be a part of the free, appropriate education for tfre handicapped. A written 
Indlv-ldual Ized Education Program (lEP) plan Is^mandated for each handicapped 
student. ♦ > 

• P.L. 94-482, The Vdcaf lonal Education Amendments of 1976 set aside 10 percent 
of the total grant for handicapped students. 

e.P.L. 93-112, The Rehabilitation Act^of 1973 mandates that handicapped students 
are to be educated along with students wh/o are not handicapped, to the maximum 
extent appropriate to the needs of the handicapped student. Jhls Is commonly 
referred to as providing the least restrictive environment. 



Placement and Evaluation 

How Is the Student Placed In Special Education . , ^ 

Programs and Services? 

Although most students served in special education programs are now Identified 

before the secondary school level, a brief review of the placement process and related 

procedural safeguards Is appropriate. 

• Ref^rra I . If your child seems to have special needs or hds troubler^ learning, 
you or a teacher can call the local school principal and ask that the child be 
evaluated. , ^ 

• Evaluation, A team of special school stal^ will test your child. ? Remember, 
before the school can evaluate your child, they will need .your written consent. 

10 
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• Child. Study Evaluation Team (CSET). The CSET wl 1 1 conduct necessary 
evaluations, review gvaluatlon' data, and will decide (a) whether or not your 
child. Is handicapped, and (b) If so, what special programs and services are 
necessary. Parents are Important members of each student's CSfT, Parents 
shouW plan to attend the CSET meeting to help "ifeka these decisions, 

• Individualized Education Prto gram (lEP) plan. The CSET wllj plan a. special 
meeting to write the general and specific goals and plans for your Child's 
school year. Plan to attend tt^\s meeting, too, as you must give written consent 
before special programs and services for your child can start. 

^he ongoing evaluation and program planning activities the CSET play a major 

role In determining and describing appropriate vocational training program options for 

each student. / . ' ■ " . # ' 

/ 

What Shou I d • Parents Know' about Evaluation? » . 




As a parent of a handicapped child, you should be aware of the following 
evaluation procedures: * ' # ^ 

• Prior to evaluation, you wlJI receive notice In i^rltlng about the evaluation* 
YOU must give consent In. writing for'eval uatlon to occur/ Ask what kinds of 
tests win be given/ - , 

• You can ask for a copy of the completed evaluations to review before, the CSET 
meeting, ' • 

• You. have reasonable access to all schoo I r records about your child, 

• If you disagree with the school ^(Jlstr let's evaluation,, you may'request an 
Independent educational evaluation for your child, 

- . • Once your <^)lld Is enrolled In a special^ education program, the school district 
must review and revise your child's lEP at least annually and conduct a CSET 
•valuation at least .ev.ry other year, Yo'u will be Invited to attend these 
activities, also. , ' 

• 11 ■* 
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. • At the CSET meeting, talk about your child's behavior. You have' very Important 
^ -^format Ion about your child's strengths and weaknesses. 

"L*- Ask questions about the evaluation. Insist that th^e resuf+s be explained In a 
clear manner that you understand. 

♦ \ 
. The following chart shows the process of placing a student In a special program' 

and developing the lEP through the CSET.meetlna. 
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THE CSET IN ACTION 




PARENTS J 
ARE 

NOTIFIED 
AND REQUESTED 
TO SIGN 
PUMISSION 
FCR EVALUATION 
TO OCCUR 



EVALUATION 
PLANNING • • 
AND OR 
OBSERVATION 
BEGINS 



YES 



• FORMAL 

• EVALUATIONS 

• • ARE • • • 

CONDUCTED 



_ PAREKTS^ INVITED 
TO CSET MEETING, 
ISSTRL'CTIONAL 
STRATEGIES* 
PROGRAMS, AND • • 
SERVICES ARE 
REC0>«1ENDED 



IT MAY BE DETERMINED 
THAT THE STimfin*S 
LEARNING ADJUSTMENT 
NEEDS CAN ^ME> 

EDUCATIONAL PROGRAMS 

Counseling 
Reaedial Reading 
Heslch Services 
Tutoring 

Extracurriculsr Activities 
CofflBunity Service ^ 
Motivation Programs 
Alternative Programs 
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FOUND TO BE 
. EXCEPTIOMAL?> 



DISTRICT 
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PROGRAM • 
ASSIGNMENT. 
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REVIEW COMMITTEE 
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lEP 
CWFERENCE 
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(- PARENTS ) 

' ■ approval 
)r' request 

HEARING 




, HOV DO£S IT WORK? 
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What Should Parents Know about the CSET? ^ 



As a parent of a handicapped chldd, you should be' aware of the following CSET 
procedures: S 

• The CSET will reyj^jgiw and discuss with you all the evaluation results to ensure 
that the evaluation Is complete aRd apprq^rlate. 



You should plan to 4)artlclpate actively* In the CSET meeting. You have the 
right to accept or reject' ttie educational placement and suggested programs 
for your ch 1 1 d. * 



<; 



• Parents or guardians will be notified of the date, tijfie, and pl^ce of the 
CSET meeting. 

• The CSET meeting will be held at the completion of your chlld^s evaluation. 

An lEP will be developed no later than thirty, days after the completion of the 
evaluation. 

• The local school principal', or designee, will conduct the CSET meeting. CSET . 
members may Include parents, the chlld^s teacher(s}, special education 
representative, psychologist, speech therapist, nurse, special edXicatlon 
teacher, vocational education teacher, school counselor, and others. When 
vocational education programs are recommended, a vocational educator will become 
a part of the CSET. 

• You^may have someone else represent you at the meeting (doctor, legal counsel, 
and* so forth), and you should feel free to provide all relevant evaluation data. 
Your Input will be appreciated. 

o Communication to you from the .school must be, In language that you understand. 

o- Ofice the ^eclslon Is made that your child Is handicapped and Is notVecelYtiig a"? 
appropriate education, the school district has thirty days to recommend the; 
proper changes- In your child's program. 



y 
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o 'Special education services can begin only after the CSET has met to plan your 
child's Individualized Education Program (lEP) plan, and you have given your 
written approval of the placement decisions. 

o Parents are Invited to attend all CSET meetings and to participate as key 
members of ail CSET activities % ^ 



The Individualized Education Program (lEP) Plan 

WhatMs an lEP? The lEP Is a written statement that must outline the current 

« 

performance level of your child, and the annual goals to be achieved by your child, 
as well as a list of short-term objectives (and retat^ assessment strategies) that * 
contr Ibute^to the annual goals. Supportive services the student wilt need fn order to 
benefit from the program will be listed as welt. ' 

( ... . 

Jfhat .Should Parents Do at the lEP Meeting? ^ , * . , 

As the parent, you have a right •and responsibility to take part In developing your 

child's lEP. You are\n authority on the^needs of your child and art' equal partner Ja 

developing your child's lE^wIth the other members qf the CSET. The school will 

encourage you to»take part In both "the development of the Initial lEP and the review 

2ind revision of all subsequent lEPs. * ■ ^ 

i • . 

o Express how you feel. What you have to say Is Important^ 

If you do not say what y.ou thln.k, the school cannot use your $ 
Input* 



o Insist that the school communicate with you In> terms that you understand* 1^ 
you don't. understand something, ask questions, and be sure that tf|&^ans>fars are 
made clear to you. ' - > ' 



o If you feel- that the school dlstrlct^s suggested lEP for your child Is not 
appropriate^ you may refuse, to approve the placement^ " 

o The school district may not, without your approval, make a major change In your 
child's educational placement or IEP» 

o Your consent for the lEP and your chlTd^s placement may be revoked at 

any tlme> If you do revoke consent, your child will remain In the current 
placement until the matte^r Is settled. 

By law, every lEP must contain the fol Towing: * 

o A statement of the student's present levels of educational performance. 
This must be based on evaluations In all relevant skill areas* 

o A statement of annual goals* These are general statements of goals for the 
student In a particular area of academics or related services. 

^ A statement of specific related services to be provided* Since under the 
law each handicapped child must be provTded all services necessary to meet 
their special education and related needs, the lEP must contain all needed 
services* 

^ o A statement^of the extent to wh^ch the child can participate In regular 
education programs. 

o The dates for the beginning and anticipated duration of services * 

o Objective criteria and evaluation procedures to measure the student's progress 
In meeting the Instructional objectives*. 

-^ ■ . . " ' 

Suggestions for Monitoring Your Child's Progress 

Following development of the lEP, th^ parents should carefully monitor the child's 

progress. Here are some suggestions: 

o Ask that samples of your child's work be sent home. 

16 
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o Can or vlsl-^ your crvHd's teachers, take the Inltlatlj^e; do not waff for the 
school to ca 1 1 you* 



o Ask to v/$It the classc^r^Watch your child. Does^yC^hlld take part In 
class acfrlvltles? Does the teacher expect your child to participate equally (or 
does thi teacher let your child u^the handicap to escape the need to do work 
which Is hard for them)? * » f 

o Is your child happyl Does your child look. forward to school? 

* f 

>o Is there evidence your child Is making progress toward the IHP goals and 
object Ives? 



1 



Career Education 

- The development of the lEP will Include an Instructional goal and short-term 
objective related to career education, as" the school district requires that career' 
^ucatlon be an Important part of each child's Instrucflonal program at every grade 
level. The diagram on the following page shows six levels of modification for 
vocational education programs, ranging from total participation In a regular vocational* 
education program, to participation In a work activity center that Is a highly ^ 
structured and self-contained environment. 
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Tal/le l: Hierarchy of option, for vocational education of handicapped pupils, 
from least to ao«t restrictive. 



> 



Ki 



The school district's^ curriculum In career educaftlon for all students extends from 
Odergarten through twelfth grade and Includes a wide variety of learning activities. 



Whenever poss 



Ible at the primary level the activities are Infused; that Is, -made a part 

18 
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of regular academic subjects. In grades seven through twelve, format prevocat lonal ^nd 
vocational education activities and courses, which are considered facets of career 
education, are provided. The term "vocational education" means organized educational 
programs that are directly related to the preparation of Individuals for paid or unpaid 
employment, or for additional preparation for a career requiring other than a 
baccalaureate or advanced degree. Despite the formal grade designation. It Is 
Important to understand that development of those skills necessary for employment at 
the highest possible level begin, at the earliest possible time. You can review your 
chlld^s total special education program by carefully monitoring the progress Indicated 
on the lEP and related evaluation reports. 

Vocational Education 



The school district Is deeply committed to providing all programs and services for 

handicapped students In the least restrictive setting. In terms of vocatlonaf 

training, the- successfu I participation of the handicapped student In a regular 

vocational program will depend a great deal on tbe preparation of the student as well 

as the vocational^ programs preparation for the student. Guidelines for this 

preparation should Include (but are not limited to) the following: 

# Appropriate pretr?>lnlng experiences for handicapped students to prepare them 
for the regular program 

19 OQ 
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• Provisions of supportive (related) services 

• Preparation of regular teachers to work with handicapped students 

• Modifications of schedule, curriculum, equipment, and facilities to assist 
Individual students 

• Cooperation of special education, vocational education, and supportive services 

staff In meeting students' Individual needs In the regular program 

♦ , ■' 

Using an Individualized, competency-based program and modifying traditional 
forms of grading students 

This preparation begins wl^h the development of the lEP, which Identifies annual 

goals, short-term Instructional goals and adapted materials, equipment, facilities, or 

methods to help the student succeed In the' regular classroom. The vocational pcogram 

also may Include opporf unities for the following activities. 

Vocational Work Experience Programs 

Work experience programs provide the student with direct participation In the 
world of work. Through this experience students also acquire desirable social sktfls, 
work habTts, and attitudes, as well as entry-level job skills. Work experience should 
not be the student's total vocational program. It should complement the skill training 
provided In the classroom. 

20 



of regular academic subjects. In grades seven through twelve, formal prevocat lonal and 
vocational education activities and courses, which are considered facets of career 
education, ^re provided. . Ttie term "vocational education" means organized educational 
programs that are directly related to the preparation of Individuals for paid or unpaid 
employment, or for 'additional preparation for a career requiring other than a 
baccalaureate or advanced degree. Despite the formal grade designation. It Is 
Important to understand that development of those ski J Is necessary for employment at 
the highest possible level begin at the earliest possible time. You can review your 
child's total specfal education program by carefuily monitoring the progress Indicated 
on the lEP and related evaluation reports. 

Vocational Education 

The school district Is deeply commLtted. to providing all programs and services for 

handicapped students .In the least restrictive setting. In terms of vocational 

training, the successful participation of the handicapped, student In a regular 

vocational program will depend a great deal on the preparation of the;student as well 

as the vocational programs preparation for the student. Guidelines for thl^ 

preparation should Include (but are not limited to) the following: 

• Appropriate pretralning experiences for handicapped students to prepare^them 
for the regular program ^ 
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Provisions of supportive (related)' services ^ 
% Preparation of^regular teachers to work with handicapped^ students 

• Modifications of schedule, curriculum, equipment, and facilities to assist 
I nd I v*I d ua I students » ^ 

• Cooperation of special education, vocational education, and supportive services 
staff \r\ meeting students* Individual needs In the regular; program 



tencyM)ased program an 



• Using an IndUldua! Ized, co(npdtencyM}ased program and modifying traditional 
forms of grading students . « 

This preparatlonlbeglns with the development of the lEP, which IdentTfles annuafl 

goals, shorf-term Instructional goat^and adaptld^inaterlats, ^equipment, facilities, or 

methods to heKp the student Succeed In the regular classroom. The vocat lonaL.program 

also may Iticlude opporjun It les for the following activities* t 



Vocational Work Experyenca Progr>ams 

Work experience programs provide the student with dfrect participation In. tl^ 
world of work. Through th|s experience students also acquh-e desJrable social skills, 
work habits, and attitudes, as well ^ entry- level Job skills. Work experience should 
not be the student's total vocational program. It should complement th« skill training 
provld|| In the classroom. 
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Placlqg d handicapped stijdent in^ a wor»^study situation will require that the 
parents meet wjth the school personnel and the employer to work out a pl^n. The two 
types of work experience thaY^ are funded through P»i., 94-482 are these; 

• Cooperative jpducatlon (P.L. 94-482) Is a program«of vocational ,educat Ion 

for people who, through written cooperative arrangements betve^n the school ^ 
and .employers, receive acaddmlcf and vocational Instruction alternation of 
' study In school with a Job Ifi any occupational field. These two-experlences 
must be planned and supervised by the school and employers so tfiat each- 
contributes tc^ the student's education end employablllt^.' Vfork perFods and 
school attendance may be on alternating half days, full 'days, weeks, qr~ofher 
periods of time. ^ ^ - ' . ^ ' 

• Work study (P.L. 94-482) Is a program designed to provide financial assistance 
4-hrough part-time erpploymen^ to students who have been accepted for full-time 
enrollment In vocational training. The part-time employment Is based on the 
financial need, of the student and Is not necessarily related to career 
objectives. Students are employed In nonprofit Institutions. 

»T Af such placements are not practical for the handicapped student, the school may 
p^orwnend a simulated work experience. A mock-up or simulation of an actual community 
~ workstation may be created Imthe vocational laboratory, and the student learns the 
work tasks In the laboratory settlnq. .This learning can then be transferred to the 
actual work site. This may be appropriate for students ^hose handicaps are such that . 
they are n<yf.currentl y candidates for Integration Into regular vocational courses or 
are not ready for placement In q paid employment swtfn^. Thus,, this *pro€)rarrt may serve 
as a transitional step to paid employment and may be viewed as one phase of a carefulfy 
,,structured^work experience. program. ' *^ 
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special Vocational Programs 

Special vocational education programs are for those students whose handicaps 
precludes Involvement In a regular classroom. The ^tud^nt Is further prepared for 
potential Integration Into, the regular vocational program, and tr^^lTTng focuses at a 
jpt) entry skill level. The training may Include (but Is not limited to) the following: 

• Training In self-help and Independent living skills 

• Specific occupational opportunities stressing exploration and awareness 

; 

/ 

, • Development of entry- 1 eve I occupational skills or special competencies related 
to one component of, an occupational area through specialized vocational 
education courses . f 

• Development of competencies that will enable some students to be accepted In an 
*- on-the-job training program or a regular vocational Education program 

<*^e Development of competencies .In the mo?e severely handicapped student 
that will facilitate their placement In a sheltered workshop. 

The chart on the following page may be helpful to you as a parent who wishes to be 

Informed about the general goals and objectives of career education, vocational 

education, and special edi4catlon, and how they are- Interrelated. 

Competency-Based Instruction 
In preparing all studertts with job skills through vocational education, the school 
district Is utilizing what Is cal led Competency-Based Vocational Instruction j(CBVf)» 
it Is Important to understand some basic points about this unique type of Instruction* 

ERIC - ^. 



Placing a handicapped student In a worl^'Study sJtuatlpn \ .require that the 
parents meet wlfh the school personnel and the emp'Idyer to worK out a plan. The two 
types of work experience that are funded through P.L, 94-482 ace these; 

• Cooperative, education (P.L. 94-482) Is a program of. vocational education 
for people who, through wrlttern cooperative arrangements between the school 
and employers, receive academic and vocational Instruction by alternation of 
study In school with a job In any occupational field. These two experiences 
must be planned and supervised by the school and e/n'ployers so that each ' 
contributes to the student's education ^nd emp loyabll Ity. Work periods and 
school attendance may be on Alternating half^days, full days, weeks, or other 
period* of time. ' • 

• Work study^ (P.L. 94-482) Is a' program designed to provide flrwiretal assistance 
through part-time employment to students who havolbe^fi^ a^fprt«l--f«f- full-time 
enrollment In vocational training. The part-time employrpent Is based on the 
financial need of the student and Is not necessarily related to career 
objectives. Students are employed In. nonprofit Institutions/ ♦ 

If such pla'cements are not practical for the handicapped studefff, the schooj^may ' 
recorrwend a simulated work experience. A mocleup or simulation oi an actual community 
work station may be created In the vocational laboratory, and the student leapns the 
work tasks In the laboratory settlnq. This learning can then be transferred to the 
actual fwork site. This may be appropriate for students whose handicaps are such that 
they are not currently candidates for Integration Into regular ^vocational courses'or 
are not ready for placement In a paid e»nployment setting". Thus, this program may serve 
as a transitional step to paid employment and may be viewed as one phase o'^ a carefully 

structured work experience program. * . 
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special Vocatlonai Progranos , ^ ' - , 

Special *vocatlondt education prograrts are for those students whose handicaps 
precludes. Involvement In a regular classroom. The student Is further prepared for 
potential Integration Into the regular vocational, program, and training focuses ot a 
job entry skill level. The training may Include (but Is not limited to)_the following: 

• Training In self-help and Independent 1 1 ving "ski I Is 

• Specific occupational opportunities stressing exploration and awareness^ 

• Development of errtry-level occupational skll^is or special competencies related 
to one component, of an .occupational area through specialized vocational 
education courses ^ 

• Development of competencies that wHI enable some students to be accepted In ^an 
on-the-job training program or a regular vocational education program 

• Development of competencies In^the^more sever^y hand Icapped. student 
that will facilitate their placement In a sheltered workslibp.' 

The chart on the following page may be helpful^to you as a parent who wishes to be 

Informed about the general goals and objectives of career education/ vocational 

education,' and special education, and how they are I ntei'r elated. ^ v 



Competency-Based Instruction ' ' , • 
In preparing all students with job skills through'vocatlonal education^ the school 
distrijct Is utilizing wfiat Is called Competency-Base?!^ Vocational Instruction ,(CBVI). 
!t Is Important to undecstari^^ some basic points about this unique type of instruction. 
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CAXm ZDVCAllOU, VOCAIlOJa EWICATIOW. and special EWXATICW OtJECnVES 



Vbcaticnjil Sdocatien 



Sptclal S&xat; 



1. SUlIs to tm 
delivered to 



1. T*n Tcntg*^ eiyloy- 

proBoubUity s3alls 
needed to suocted m 
wodc ard in Uf« 



, Specific vocational s)cUl 
required foe tntry into 
specific occupauona 



popuLttlon to 
be Mcved 



2. students 
grades X through 
«iult 



3 . Ma^or deiiver/ 
strategy 



4. Use of ca»- 

aunity 
resources 



5. /lorfcr«xperience 
30}tctr/es 



C. Sreadth of 
cffttasis on 
%ork- 

7. tnvolvontnt of 
^caoMnity 
resources 



8^ General 9oal 



3. Infusion into *X1 
exxsung currxcuU 



Active 'partners' 
^ in delivering 
career education 
akUls 

5. Provide sJoll 
training in se- 
lected 'Axational 
edx^tlon area 



6. Both paid and ' 
unpaid worlc 



7. Private sector, 
cQonunity ser/i£» 
ocganizattontf^r and 
volunteer or^l- 
zations 



a., TO help s^udentJ 
acquire sJdlls that 
will enhance their 
life experiencts. 



Scpe students priaarily 
at seoondar/r ^osts<condacy« 
sub^baccalaureate, and 
education Ic'/els 



3. A sepamte instrjctional 
progm 



4. PrinvrUy ser/# in in 
advisor/ capacity 



S. To sxipplement specific 
•/ocational s<ills tau?!it 
in the classroota 



6. Paid ofiloyinent 



7. Private and puolic sector 
gTf>loyees 



, lt> help studenes acquire 
skills that .tfill allots 
thm to gain initial 
entry into occupations 



1. Regular education 

currlculim to the p»xir>aa 
extent possible with eiH 
phasis in 7 aa^or doaein 
areas as necessary 
to reduce deficits, 
ii:— Jttir Mintenanca/ 
personal asintenancc/ 
o3«M»ity living/ 
functional acadMic/ 
physical « aocxnrr 'acotUty/ 
Interparaonal coaw^ica- 
tional/ and '/ocational 

,2. All students identified 
as heanng usaired,. 
"aentally retarded^ * 
?h7sic<llx handi' 
capped/ learning 
disabled* brain damaged, 
speech and language 
iripaired^ socially and 
eaotionally disturbed* 
visually isipeired or 
severely aultihandi- 
capped, and a^tallf gifted 
and talented* in "Med ot 
special education 
yiojia gi a and services 

3. The a3>-aU handicafped 
students sust have an 
annual career -education 
goal ^« uhen 
appropriate r a 
•vocational education 
goal 

4. 'jse of caaanity re- 
sources as described on 
the ICP 



5< 10 help students axplore 
possible careers and 
tni career intarests* in- 
crease oppomxiity for 
independent living 

Tafies. Increase 
student skills 



, Arrangenents for 
instructional settirqs 
in tht private sector, 
camunity service 
organizations designed 
to prciiopr*a *life 
smis* ap^cofch to 
instruction 

> To provide students with 
an *agptopriate* program 
of education as defined 
by the lEF " 



23 



ERIC 



31 



- Special and vocational educators are faeed w|th teaching students entry-level Job 

sifllls sp that they .can be employed. It Is Important for teachers to -Jfiow what skills 
are needed jor successful Job performance and to loipw when and how to measure the 
quality ofjihose skills. Teachers need to know how the labor market In certain 
Dccu»noni witJ var;y and how their programs can adjust to meet changing ^abor 
'-equlramentsj Regular classroom teachers also prepare students with entry-level Job 
skUis and the aj:)llltles to perform effectively In the worl^ of work. } 

Competency-Based Vocational Instruction offers a systematic and flexible 
ns'-^ructlonal approach for addressing the challenge of changing work skills. CBVI Is 
'•espo^slve to the different learning characteristics and learning styles of students 
and can Incorporate a variety of teaching strategies. CBVk spells' out performance 
^e<julp^ff»nTs^SP the form of objectives and provides step-&y-step directions that lead , 
itudenta toward iompetency, or successful demonstrated performance of Job. tasks. CBVI . 
is a f I e>( jbiyt /Sy s tefriat Ic approach In which students work at their own pace In m . 
individualized program. Using a sequence of performance objectives. ind learning 
experiences or activities, students work toj^ard successful performance of occupational p 

-^asks. Their "performance, is evaluated on»the basFs of criteria stated In the' 

> 

^rf ormance objective. . . ' , 

EMC 
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Competency-based Instruction Is an approach to vocational education In which the 



student Is required to demonstrate mastery of Identified tasks In order to achieve 
entry- level competency for an occupation. Actual performance of a task ensures that 




operations that are a part of the job. 



^ The following characteristics of CBVI are especially pertinent to special needs 

4 

learners: * , ^ ' 

• CBVI programs are based upon the employer-verif led competencies needed by 
entry-level workers In specif Ic occupations. The skills, knowledge, behaviors, 
and attitudes are demonstrated by the students so that the teacher can assess 
actual performance against specific evaluation criteria. 

• Students know the learning objectives and evaluation criteria before they start 
using the Instructional materials for each task. Performance objectives deflrre 
the needed skills and the criteria to be used for evaluation. Students can 
assess, for themselves. If mastery has been achieved. 

• The learning process and Instructional materials are Individualized. The 
student's program Is self-paced and learning activities are .tailored to meeT - 
Individual learning styles and characteristics. Students are provided with 
simulated situations In order to practice and demonstrate their skills In an 
occupatjonal setting. 

• The student participates In planned, supplementary activities and uses 
resources designed to reinforce the learning actlvltfes. The student does not,^ 
work alone all of the time and frequently participates In demonstrations and 
other group actfvltl0s. 
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• The fnstructlonal program Is designed to provide Immediate evaluation and 
feedback -after each learning experlBnce.^ Specific, criterion-referenced 
evaluation devices are used to assess the student's progress and performance, 

• The operational units are sel f-coatalned and Include all of the Information 
essential to accomplish the expected perfonmaoce. * 

• Assessment of the student's .per formance Is used as the primary source of 
eviddnce for determining entry-level competency. Objective evaluations of the 
student's taiowledge, skills, performance, and attitudes are completed prior to 
certifying that the student Is competent to perform entr y- l.^ve I tasks wlthtn a 
given occupation* 



Job Placement and FojlowUp Services ' . 

Job placement and follow-up services need to be provided In order for handicapped 
students to secure and maintain jobs that are suitable for their Interests and 
abilities. Many of the services for the handicapped^ are the same as they are for the 
'nonhandlcapped. These Include— 

• referrjng students to job openings, 

• Instructing students In job-search techniques, 

- e taking job orders from employers and listing jobs, 

• following-up on placements of students In jobs, . ' • • 

• soliciting jobs for listings, 

' v. 

• -establishing of on-the-job follow-up procedures. 
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1 

Additional s^vlces that may be needed for the handicapped student to enhance the 






possibility of success In securing and keeping a Job are as follows: 






• 


instruction and Oractlce In lob**SeekIna skills for h;^nr1tr;^nnnd studnnt^ i^ho 


may 






need more practice to compensate for lack of exposure to the, world of work: 








• Preview of employment resources C 








• ProOQf use of aoDflcatlon forms 








• Methods for effective Interviewing 








# SuQOeSt Ions about how to focus on caoabl 1 1 1 as. nnt h^nrl tr^nc whon ^al 


king 






with employers 








• Preparation of resumes and obtaining letters of reference 








Provision of Information to employers to dispel their fears about hiring 








handicapped Individuals 














• 


Provision of Information to assist employers and handicapped Individuals In 


the 




/ 


acquisition of adaptive devices and In the modification of the work task or 


the 




work environment that will enable physically or mentally handicapped Individual 






to be competitively employed 






• 


Establishment of procedures to search actively for job openings In the 








community for handicapped student^ 






* 


Development of procedures to match qualified students with available jobs 








• 
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• Provision of assistance, as needed, to students during Interviews and In^ 
contacts with personnel officers ^ 

• Assistance to students In solving Job-related transportation problems 
f Assistance to students during the Initial period on the job 

• Establishment of oQ-the-job follow-up procedures 

• Coordination of educational agency placement activities with vocational 
rehabilitation, state employment services, and other community agencies* 
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SPECIFIC ROLE RESPONSIBILITIES 



4. 



38 



o 

ERIC 



specific Responsibilities Grid 
In order to assist the school personnel , In accomplishing their tasks, the School 
District of Philadelphia and the Atlldnce staff have developed a specific grid of 
responsibilities. This grid consists of five columns. These columns provide the 
parents with descr Ipt I(^nsj)f the elements necessary to meet handicapped students* needs 
under a given circumstance. The fjve column headings are as follows: 

1. Initiation of Taslf-Thls column presents a specific situation to which the 
parents need to reoct.^^;^ 

2. Task Description— This column presents the specific task that must be 
performed, given the situation Identified In the first column. 

, 3. Tools and Equipment— Th Is column presents specific Items (records, tests, 
^ assessments, standards, guidelines, etc.) that will be needed to accomplish 
the tasks described In column two. 

f ' 

. 4. PersorfViel Interface— Th Is column assists the parents In Identifying those « 
people who should be Involved directly or Indirectly In actompl Is7\lng the task 
described In column two. 

5. Specific Outcomes— This column provides the parents with specific Information 
that needs to be obtained, or a specific activity that should be accomplished 
through the task described In column f^o» 

\ This grid presentation enables the parents person tp see at a glance what, 1s * . 

1 ^ 

needed, under what circumstances, and how to accomplish the specl.fic task^ 
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Sp^ecific Responsibilities of Parents 
t 


, Page 1 of 4 


r 


Initiation of 
Task 

* 


Task Description 


1. Concern for appropriate 
placement of the student, 


1. Participate as a full member of the CSET 
in the development of the IE? both in the 
initial placement meeting and in annual, 
revisions of the lEP * 

* r 


[ 2, Need for knowledge/ 
(strategies pertinent to 
handicappinji conditions, 
learning problems, and 
educational program 
options 

V 


2, Participate in parent training/informa- 
tion progr^ws in order to gain awareness 
of: ( , 

• education program options 
•^strategies to aid in thi solution of 

learning problems 

• need for acquisition .of related 
supportive services 

• reinforcement techniques to support/ 
expand learning in the home' environment 


3. Recognition of support 
needed by the student 


3.. Promote positive attitudes in the ^ 
student toward self and potential personal/ 
career ach ievement 
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Specific Responsibilities of Parents . 



Tools/Equipment 


Personnel 
Interface 


Specific 
Outcome • / , 


1. • CSETL^fona 

ports 

• academic 
records ^ 

• attendance 
records 

• medical re-' 
cords 


1.. • other CSET 

• external agencies,' 
as. needed^ 

' » other school 
st^ff as needed \ 

• student, where 
appropriate 


1. Appropriate., ^ 
pj^cciucnu 

t » - 


2. • literature 
conferences 

• parent train- 
ing programs 

• equipment/ 
materi^il^ from 
resource centers 

• demonstrations 


2. • teachers 

• counselors 
prl^jcipal 

• supportive 
services personnel 

• specialists 


2. Increased Jchowledg^ ' 
expertise in reinforcing 
education goals as 
described on the lEP 

J. ' 

< 


3. • positive 
parenting tech- 

fl iiPQ 

• supportive 
t'ecHhi ques in c lu d- 
ing. praise, respect, 
encouragement 

# suqc^ssful ' 
exneriences » 


3. • student 
35 


3. Self-respect, 
self-dignity^ and 
personam niauuriuy on 
the part' of the stud^nt^ 
(more self^acceptance) 




S pecific Responsibilities of Pa r ents 
Page 2 of 4 



Initiation of ' . 
Task - 


Task' Description 


4. Recognition of a need 
for appropriate work 
nab its and attitudes as 
prerequisites for further 
career development 
activity 


4. Protnote prevocational skills in the home^ , 
by: . . - 

• explaining/expecting consistent 
positive work habits aryi attitudes 

• teaching/expecting good grooming aad 
appropriate dress for various occasions 

• assigning/supervising regular 
responsibilities appropriate for age of 
the student 


5, Student's limited 
exposure to or knowledge I 
of the work environment 
for age/grade level 


5. Proi-TOte career awareness in the student 
by ^identifying and discussing: 

• worker names /titles 

• job responsibilities 

• names/uses of basic tools /equipment 
us^d by various workers 

• technological . processes such as 
assembly lines 

• products/services of workers 


b. Concern for the ;Level 
of the student's social 
maturity skills 


f ' . ' 

6# Promote appropriate opportunities for 
develppmetit of skills related to personal/ • 
social indepen^ience: *n 

• building friendships ' \ 

• working with others \ 

• family, interrelationships , ^ ' 1; 
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Specific Responsibilities of Parents 



Tools/Equipment 
* 


Personnel 
Interface 


Specific- 
Outcome 


4, • consistent/ 
^appropriate disci- 
pline in the home 

• consistent 
reinforcement of 
grooming skills/ 
habits 

• schedule of * 
"chores" to be 
completed 


4. • student 

• pther family 
menbers 


4. Acquisition of 
appropriate work 
habits, attitudes, 
and good grooming 

.J 


5. • on-site visits 

• magazines 
i newspapers 

- • television 

• discussion/ 
explanations 

• library sources 


5. • community workers 

# friends, neighbors 

• family meirbers 
: student 


5, Increased knowledge/ 
awareness of the 
components of the world 
of work 


6, • role models 

# social 
functions 

• family 
activities * 

f 

0- 


6 . • family members 
• peer groups 

i 


6» Social maturity 
and independence of 
the student 
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Sptci£ic ^Responsibilities of Parents 
Page 3 of 4 



initiacion of 
Task 



Task Des^crlptlon 



7. Concern for the 
ability of the studeiit 
te achieve skills of 7 
economic independence 



7. Provide appropriate opportunities for the 
development of skills related to economic 
independence: 

» • recognition of and correct usdge of . . 
money 

• shopping skills 

• budgeting Csimple to complex, depending 
upon the student's age) 



6. Need for basic 
independent living and 
good citizenship skills 



8. Provide the student with increasing 
exposure to a wi^er community, geography, 
services, and the world of work: 

• use of transportation 

• knowledge of streets, maps, and so forth 

• knowledge of community services, 
agencies, utilities, banking information 

• .knowledge ;pf responsibilities of good 
citizenship such as voting, -obeying laws,/,^. 
rules, and tegulations, and respect for life 
and the property of others 



9. Weed for the 
participation in 
acceptable leisure time 
activities • 



9- Promote apprbpltrlkte use of leisure time 
by helping the student develop positive, ^ 
worthwhile uses of "free" tim^: ^ 

• hobbies 

• sports 

• volunteer woifk 
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* specific Responsibilities -of 


Parents 














Tools/Equipment 


Personnel 
Interface 


Specific 
Outcome 

'J 


« 




7. • management of 
allowance 

• opportunity to 
earn money 

• shopping trips 
both escorted arid 
independent 

• consumer infor-- 
mat ion 

• practice in 
nmking change 


7. • family members^ 

• peer groups 

• friends, neighbors 

• community members 

• business workers 
\ • teacher 

» « 

\ 


7, Increased economic 
independence of the 
student 




♦ 


8. • cotiimunity 
resources^ 

• banks 

• street maps 

• voting infor- 
mation 

• curfews 


8. • community workers 

• family-^ members 

• student's peer 
group 


8. Demonstration of^t 
community-wide skills 
and knowledge along 
with the acquisition 'cf 
good citizenship 
habits ... — • ' 






• property- laws 

• pedestrian 
•laws 

transportation . 










9.. • recreational 
centers 

sports ' 
• church 
activities? ^ 
- # camps 
m family outings 


9. • peers 

• family memb^s 

• community ) 
organizations 

••teachers 
' recreational 
personnel^ , 

39 


9. Development of 
acceptable leisure 
time interests and 
activities 
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Specific Responsibilities of Parents 



Page 4 of 4 . • 


Ini t ii'it ion of ^ 




Task ^ 


Task Description 



9. continued 
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Specific Responsibilities of Parents 



Tools/Equipment 


Personnel 
. Interface 


Specific 
' Outconie 


9. # materials for 






hobbies and crafts 


• *• 




• membership in 






recreational organi- 






zations such as the 


















f 




;> ■ ' , 
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A cooperative wor Wng relationship' between parents and publ ic school personnel Is 
critical >to the Individual Ized ^Ec^Jcatlon Program. The family-can Increase their 
contribution to the student's learning If'tHey receive the necessary guidance and 
support from school personnel. The home Is a fertile yound fqr teaching 
personal-sotlal, dally living, anrf occupational skills. Parents can assist their 
chlld-an by providing specific responsibilities at home, by developing career 
awareness, teadiing specific skills, and provldlng.a secire home life where self- 
confidence and -Independence can be developed. Family momba-s should also be encouraged 
to vlslt-the school and participate In cjass activities. 

Parents who reinforce the ski I Is that the £t<jdent has learned In the classroom . 
build bridges: for the student between the, school and the conmunlty. If parents are 
aware of what their child Is learning or -having trouble learning In school, they can 
provide opportunities to practice the activity at home, thus rTlnforcIng the learning 
experience. * . . 
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» ao«, scl»o,-co™,.„,ty r.,.„o«|p .„, .^..tly „„„ „^„, ^ 

bo prepared for the real ytorTST^ - ' ' « ' '/ 

prl.c,p,( .^,„, ^„„,„, ^^^^ ^^^^^ ^^^^.^^ . 

Th,..p,K=,„c>„p„„s,„n„ ^i^^.i,, ^^^^^^^ 

th, parent o<,„n*„c. ,„ ^o.^eg ,„„,.^„, „ ^^^^^^^.y, . 
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